Abstract-As nonnative preservice teachers of English face many difficulties when using collocations, the present study seeks to identify the areas of collocation difficulty where learners have the biggest trouble. A training program based on the practices of the lexical approach (Lewis, 2008) was thus developed to solve this problem. Senior English majors at two Egyptian Universities represented the sample of the study. Instruments included a test on lexical collocations, and a training program based on the practices of the lexical approach (a framework, a teacher's guide and students' worksheets). Results showed that explicit teaching of collocations through various corpus-based activities helped learners get an intuition unto the right collocates, and drastically raised their scores in the posttest.
lists areas where the Lexical Approach pays more attention and areas that are not as much concerned in the following table (p. 15):
More attention will be paid to:
Less attention will be paid to: Lexis -different kinds of multi-word chunks • Specific language areas not previously standard in many EFL texts • Listening (at lower levels) and reading (at higher levels) • Activities based on L1/L2 comparisons and translation • The use of the dictionary as a resource for active learning • Probable rather than possible English • Organizing learners' notebooks to reveal patterns and aid retrieval • The language which learners may meet outside the classroom • Preparing learners to get maximum benefit from text Sentence grammar -single sentence gap-fill and transformation Practices • Uncollected nouns • Indiscriminate recording of 'new words' • Talking in L2 for the sake of it because [we] claim to use 'a communicative approach ' Corpus linguistics and the development of language corpora facilitated the way we look at the frequency of word uses and word collocates. This is a rather radical change after the early attempts to calculate word frequencies in English done by Thorndike in the beginnings of the 20 th century (Alexander, 1981) . In their basic form, those word frequencies constituted the general service list for Basic English courses that were developed by Charles Ogden (Ogden, 1940) . Studies based on various corpora thus began to explore different areas of language and language acquisition (for example Kennedy, 2003; Webb and Kagimoto, 2010 ; Hang, Rahim, Hua and Salehuddin, 2012). Modern developments in technology, and language teaching materials facilitated the teaching and learning of collocations. Examples include the use of search engines like "Google", online specialized dictionaries like "ozdic.com" and Oxford dictionary of collocations (2003) 
II. REVIEW OF LITERATURE
The literature around learning and teaching collocations seems to fall within three main lines of research: a) studies focusing on analyzing errors on collocations committed by learners of a foreign language, b) studies focusing on the identification and use of collocations through analyzing corpora and comparing native and nonnative uses of collocations, and c) studies experimenting programmes for developing collocations or using training on collocations to develop other areas in language.
The first type of studies includes Farghal and Obiedat study (1995) in which they surveyed students' and teachers' language ability in using collocations. Senior and junior English majors at Yarmouk University in Jordan along with their language instructors were assessed by using a fill-in-the blanks test around general topics like food, weather, and color. Although the researchers used the same test with both teachers and students, the result was shocking as both teachers and students proved to have a very low level in understanding and using collocations. The authors see that such a deficiency in dealing with English common collocations sets an alarm towards paying more attention to integrate collocation training in university courses of English. In 2003, Nesselhauf reported on a study that analyzed errors in verb-noun collocations committed by advanced German students. She identified the types of errors and investigated the degree of restriction of a combination and the role of learners' mother tongue. She found out that learners' L1 had a high degree of influence on learners' production of collocations in a foreign language. While such a study draws the attention to the role of L1 in acquiring L2, European languages should not be taken as an example to follow when it comes to the role of non-European (i.e., Semitic) languages in bearing the responsibility for learners' error in English collocations. This claim is supported in Yamashita and Jiang's study in 2010 where the author investigated the influence of first language on the acquisition of second language collocations by comparing the performance of Japanese EFL learners, Japanese ESL learners and native speakers of English. The test included both congruent and incongruent examples of collocations. Results suggested that both L1 congruency and L2 exposure affect the acquisition of L2 collocations, and that L2 collocations are processed independently of L1 once they are stored in memory.
Likewise, Kuo (2009) analyzed errors in the use of collocations by intermediate EFL college students in Taiwan. The author had 98 writing samples under two topics by 49 students. The British National corpus in addition to a collocation checker were used as the main tools of the study for identifying errors in collocation in addition to having two native speakers of English comment on students' writings. Results showed that students' errors are attributed to three main causes: the use of synonyms (31%), negative transfer (20%), and approximation (49%).
In Malaysia, Hong, Rahim, Hua and Salehuddin (2012) investigated the types and sources of verb-noun collocational errors. The corpus consisted of 130 essays written by Malay students from three different districts. Their error analysis showed that the collocation area that had the most frequent errors was the preposition-related collocations. Sources of errors included dependence on synonymy, overgeneralization and intralingual transfer, with the latter found to be the most prominent among students' errors. In Iran, Shokouhi and Mirsalari (2010) investigated whether acquiring collocations is correlated with having a good background knowledge in Linguistics. He screened 35 students through a proficiency test of 90 MCQ items. Results showed that there was no significant correlation between general linguistic knowledge and use of collocations by EFL learners.
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The second line of research includes Siyanova and Schmitt's study (2008) where they investigated problems in collocation intuition between native and nonnative speakers. Essays written by Russian EFL learners were taken as a corpus of analysis. Results showed that there was a very little difference between native speakers (NS) and nonnative speakers (NNS) in the use of appropriate collocations. However, NNSs showed poorer intuition than NSs regarding the frequency of collocations, and they (NNSs) were slower than NSs in processing collocations. In 2011, Alsakran compared the use of collocations by 38 Saudi EFL and 30 Arab ESL learners using three guided tests where the initial letter of the collocant was provided and where the meaning of the phrasal verbs was also provided. ESL learners outperformed EFL learners in all the tests. Results suggest that learners' learning environment had a strong effect on the acquisition of L2 collocations both on the level of receptive and productive knowledge of collocations.
The third line of research can be divided into two broad categories; studies that aim to develop the use of collocations, and studies that use collocations to develop other areas of language. Of the first category, Fan's study (2005) was conducted to investigate the effect of different levels of attention on the acquisition of verb collocations. She indicated 4 levels of attention: semantic processing (embedded collocations), memorization for recall (for a later recall test), rule given (a study of the target collocation rules), and rule given plus negative evidence (impossible collocates). A sample of 94 Mandarin University students was divided into four groups assigned to the four types of attention practice. Results showed that the semantic processing group was the least efficient in learning L2 collocations, while learners in the ruleoriented groups (the third and fourth conditions) excelled in various parts of the test: recalling of passage collocations, producing new collocations, and judging bad collocations.
In a similar track, Fahim and Vaezi (2011) evaluated the effectiveness of visual/textual input-based enhancement on the acquisition of verb-noun collocations by Iranian EFL learners. The researchers selected 96 intermediate students and assigned them to three groups; an experimental who received training where collocations were capitalized or bolded in the reading passages, another experimental who had collocations taught conventionally within enhanced visuals in the reading passages, and a control group who had no collocation instruction in their reading passages. Results showed that those who studied with the aid of visually enhanced collocations surpassed their counterparts in the other two groups.
Both Fan's and Fahim and Vaezi's studies shed light on the importance of explicit collocations teaching, as does the study carried out by Seesink (2007) . Seesink examined how explicit collocation teaching via a blended learning programme could affect the writing development of six EFL learners. Data were collected through a questionnaire, observations, students' journals and sample writings in addition to interviews and reflections. Results showed that learners benefited from explicit teaching of collocations in developing the quality of their writings which by themselves reflected rich use of collocations. Similar to Seesink blended learning programme, Amer (2010) developed a mobile learning application to assess its effect on developing the use of idioms and collocations by 45 EFL learners. While results showed that students didn't score above an average of 70%, learners' usage of the application correlated with their average scores on the collocation quiz; the more learners used the application, the higher they scored on the quizzes. Likewise, Zengin (2009) explored the potential benefits of Google search engine in learning and teaching collocations. Her results showed that the higher number of search results can be macro indicators of collocations. She concluded that Google may be used as a practical free-of-charge tool for the EFL learner to make informed guesses about the tendency of collocations.
Finally both the studies of Falahi and Moinzadeh (2012) and Webb and Kagimoto (2009) investigated the effects of receptive vs. productive tasks on the development of certain types of collocations (verb-noun, and noun-noun with Iranian and Japanese students respectively). In both studies, there were two experimental groups and one control group. While the first experimental group dealt with receptive tasks (reading passages including collocations), the second experimental group dealt with productive task types (cloze tests). The control group didn't receive any training on collocations. Results for both studies showed that both the experimental groups manifested significant enhancements in their knowledge of collocations. The Japanese study, however, found out that when participants were grouped according to level, the productive task was more effective for higher level students, and the receptive task was more effective for lower level students.
On another vein, the second category of experimental studies made use of collocations for developing other areas of language. Hsu and Chiu (2008) assessed the effectiveness of training on collocations on the speaking proficiency of Taiwanese EFL learners. Results showed that there was a significant correlation between the learners' knowledge of lexical collocations and their speaking proficiency. However, no significant correlation existed between their use of collocations and their speaking proficiency. This draws our attention to the importance of practicing collocations in speaking not just to recognize them once we hear them. In 2009, Hsu assessed the effects of collocation instruction on the reading comprehension skills and vocabulary learning of the same type of learners. Three groups of Taiwanese college English majors were divided according to their academic levels. Each group received 3 different types of instruction-single-item vocabulary instruction, lexical collocation instruction, and no instruction-in separate classes.
Results indicated that collocation instruction improved the subjects' vocabulary learning more than their reading comprehension across all three academic levels. Again, this study suggests that direct collocation instruction can be a worthy option for exploration in teaching vocabulary and reading. Lin (2009) examined the effects of explicit and longterm collocation instruction on the development of reading proficiency of EFL vocational high school students in Taiwan. She designed an instructional programme based on Lewis' (2000) lexical approach and Van Lier's (1996) 3A
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JOURNAL OF LANGUAGE TEACHING AND RESEARCH curriculum design (awareness, autonomy, and authenticity) and implemented it with 40 EFL learners for six months. The results showed that the experimental class made significantly more progress than the control class in their English reading proficiency.
III. CONTEXT OF THE STUDY

A. Statement of the Problem
English majors in the college of Education at Sohag University, among other Egyptian universities, have always shown low levels in recognizing and using collocations. Most students tend to follow the prescribed rules written in grammar textbooks, and since collocations represent a missing area in traditional grammar books, students seem to be unaware of their importance nor the importance of developing an intuition unto their use. In a pilot study, 30 students in the fourth year English department couldn't score higher than 50% in the average on a sample MCQ test on collocations.
Based on this low level, the present study proposes a program that aims to develop that missing intuition unto collocations through making use of various activities within the lexical approach.
B. Hypotheses of the Study
The following main hypothesis will be tested: There is no statistically significant mean difference between the scores of the experimental group students and those of the control group students in the posttest of collocations.
From this main hypothesis, the following sub hypotheses branch:
There are no statistically significant differences between the scores of the experimental group students in posttest and those of the control group students with regard to recognition and use of:
1-Adjective + noun collocations 2-Noun + verb collocations 3-Noun + noun collocations 4-Verb + adverb collocations 5-Adverb + adjective collocations 6-Verb + preposition 7-Adjective + preposition
IV. METHODOLOGY AND MATERIALS
A. Programme on Lexical Collocations
To develop students' skills in recognizing and using collocations, a programme based on the practices of the lexical approach was developed. The programme consisted of seven units, each devoted to one type of collocations, Students' worksheets, teachers' notes for each unit, in addition to a framework of the programme. The main objective of the programme was to introduce the concept of collocations and train students on the use of English collocations to develop their intuition unto the right word collocates in the seven types of collocations.
In each unit, the structure was as follows: 1-Objectives of the unit: objectives are listed for students to know what to expect in this unit and the learning outcomes they are supposed to produce.
2-Raising awareness: graded examples of collocations are presented to students and they are required to underline, circle or highlight certain words to direct their attention to.
3-Exploring collocations: Contrasting examples are given and analyzed for students to let them see the relation between the two parts of the collocation.
4-Analyzing collocations: students are asked here to analyze other examples are followed in the parts above. 5-Corpus work: screenshots from different corpora software results are presented to students to analyze the frequent words that collocate with other words. They are then encouraged to try their own searches on similar collocation search engines.
6-Homework: Students are asked to undertake additional collocation work based on the focus of the unit. 7-Students' resources: Some of the materials students may need to answer some of the exercises or the homework are attached here. In addition, reference sheets of different language areas that are related to the focus of the unit are also attached (i.e., list of common phrasal verbs, list of uncountable partitive expressions, list of animal collective nouns. etc.) The resources part is meant to be a reference for students once in doubt about a collocation in this programme or in their future study.
For samples of the training programme, refer to appendices (B) and (C).
B. The Achievement Test
To assess students' knowledge and intuition unto using collocations, a pre-posttest was developed. The test consisted of 70 items of the MCQ type, ten items corresponding to each of the seven units in the suggested training programme. The test was piloted on a sample of 30 students from Qena college of Education at South Valley University to measure its validity and reliability. For validity, a jury of EFL professionals assessed the content of the test items against the objectives of the training programme as specified in the framework of the programme.
Validity and reliability of the test:
In addition to the views of the TEFL jury members, internal consistency of the test was calculated using alpha coefficient, and was found to be 0.524 which reflects a reasonable validity of the contents of the test. The reliability of the test was calculated using the test-retest method. Alpha coefficient was found to be 0.885 which reflects a high reliability value of the test. Table (1) shows the reliability value for each section of the test. 
Item difficulty of the test:
Item difficulty is simply the proportion of students who answered an item correctly (CET, 2012). If j indicates item number, Nc is the number of students getting the item correct, and N is the total number of students taking the test, then the item difficulty for the jth item is Table ( 2) shows the item difficulty for each section of the test: All sections were in the mid-range of difficulty / facility except for the last section where the difficulty value was higher than the facility value. This can be attributed to the nature of the section (adj+ prep) where students make most of the errors influenced by the irrelevant prepositional system in the Arabic language. Refer to appendix (A) for the pre-posttest.
C. Sample and Administration of the Programme
The sample of the study consisted of 96 male and female students who were all the students enrolled in the "Language Exercises-2" course at two different universities; 46 students enrolled at Sohag University, college of Education constituted the experimental group who were taught using the suggested programme on collocations. 50 other students enrolled at South Valley University, Qena College of Education (150 kilometers south of the location of the experimental group) represented the control group who studied the same course "language exercises-2" without the intervention of the training programme on collocations. Both groups studied the same course materials as the researcher supervised the course in both universities. The experimental group students were informed about the purpose of the study and how it related to the nature of their course. The training programme was introduced to the experimental group students after two weeks of their normal study of the "Language exercise -2" course. The programme was carried out by a junior faculty member at Sohag college of Education for six week, one lecture a week for two hours each. The experiment started on the 1 st of March 2014 and ended on the 15 th of April 2014. The control group students, on the other hand, were taught the course in the traditional method that focused on excessive practice of different grammatical and lexical exercises. The typical role of the instructor in such contexts was to provide the correct answers for these exercises especially when areas of dispute arise among students.
V. RESULTS AND DISCUSSION
T-test was run to calculate the difference between the scores of the experimental and the control groups before and after the administration of the training programme. Results showed that experimental group students outperformed their counterparts in the posttest and that their scores were drastically higher than they were in the pretest of collocation use. T-value for the difference in the mean scores of the experimental and the control group in the pretest was 0.627 which is insignificant. This shows that students in both groups were of close levels with regard to knowledge and use of collocations before the administration of the programme. The experimental group students' mean score in the posttest was 66.6 out of 70 while the control group mean score in the posttest was 37.46. T-value was 35.887 which is highly significant at .000 level. Tables (3) , (4) and (5) show these results. These results show that the experimental group students benefited a lot from the training programme and achieved higher after they went through the lexical activities presented in the programme. Therefore, the main hypothesis is rejected as there are statistically significant differences in the scores of the experimental group students and those of the control group students in the posttest favoring those of the experimental group.
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In order to identify which type of collocation students benefited from the most, t-test was run to calculate the differences between the totals of the different sections of the test in the posttest for both groups. Tables (6) and (7) show these results. Table ( 6) shows that experimental group students' mean scores in the different sections of the test were higher in the posttest as compared to those of the control group. The highest mean score achieved by the control group was 6.9348 out of 10 in the seventh section (collocations in adjectives + prepositions), while the lowest mean score attained by the control group was 4.5435 in the third section (collocations in nouns + nouns). The highest mean score attained by the experimental group was 9.7174 in the fifth section (collocations in adverbs + adjectives), while their lowest mean score was 9.3261 in the seventh section (collocations in adjectives + prepositions). Table (7) provides information on the significance of these differences. Table ( 7) shows that all the differences between students' scores were statistically significant at .000 level. This shows that experimental group students benefited from each part of the programme and this was reflected in their achievement in the posttest.
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The highest t-value is in the first section (collocations in adjectives + nouns) t =24.624. The second higher t-value is in the third section (collocations in nouns + nouns) t=22.879. Differences in section six (collocations in verb + prepositions) come third with t= 19.078. Differences in section five (collocations in adverbs + adjectives) come fourth with t= 18.754. Differences in section four (collocations in verbs + adjectives) come in the fifth place with t=17.199. Differences in section two (collocations in nouns + verbs) come sixth with t = 17.107. The lowest t value was in the differences in section seven (collocations in adjectives +prepositions) with t= -8.033.
As all differences in all the sections proved to be statistically significant, all sub-hypotheses are rejected as the differences between the experimental group and the control group students' scores in each part of the posttest are statistically significant favoring those of the experimental group students.
It seems natural to have students benefit from the training programme the most in the first section (adjectives + noun collocations) as this is the first section they face in the test as well as in the programme. It is also one of the tricky parts in lexical collocations; as it was noticed that students tend to have a good intuition unto the lexical collocation that incurs a verb rather than a noun. It is also natural to have the lowest significance value of -t-in the seventh section 
VI. CONCLUSIONS AND IMPLICATIONS
Lexical collocations seem to be one area where university students in the Arab world face lots of difficulties. Because there are no updated textbooks on structural rules for grouping words, a student has to resort to his/her intuition unto the lexical pair. And since the students' intuition is limited to the university readings and everyday electronic communications with no training on how to infer the relation between the lexical pair, the need is dire for introducing such systemic training for Arab students. The lexical approach offers promising opportunities for developing students' knowledge and use of lexical collocations. The present study is an attempt to make use of the lexical approach activities in training Egyptian university students on recognizing and using collocations.
Results indicated the effectiveness of the training programme in developing the seven different types of lexical collocations. Students' scores show how they had a big jump from the uncertainty of collocation choice to the more confirmed confident choice in the posttest as compared to their counterparts in the control group. We hope language instructors in Arab universities would find this training programme worthy of application in their institutions. We also think that university students can indulge in self-study development through trying the different activities in the course. Course designers for the university level are also encouraged to make use of the principles and practices employed in this training programme in developing other vocabulary-oriented language courses for the upper intermediate level.
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Increased is opposite of declined. you also say an increase "/ a decline in the number of".
Total number
The total number of figures in the article is 16.
You can also say "a total of 16".
Enormous / considerable / surprising / significant + amount / number
The new budget mean an enormous number of people will have to pay taxes.
All these adjectives refer to a large amount / number Minute / substantial/ tiny / insignificant + amount / number Put a tiny amount of chilli in the soup.
All these adjectives refer to a small amount / number
Analyzing Collocations
Work sheet three: In pairs, Ss use the adjectives to replace the underlined words to complete the collocations. Give feedback through other groups, and provide final answers if Ss cannot still reach the right answer.
Unit (3)
Raising awareness Worksheet (1): Pieces of uncountable nouns: Find someone who: (write their names on the lines). Ss move around, and ask and answer each other. The first person to collect names for all items is the winner. Once they finish, ask Ss some students to report what they have found out. They can say something like "Ahmad likes to drink a cup of coffee".
When they finish, ask Ss to underline the uncountable words, and circle the words that collocate with them.
